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Statistics and "Students Reading PPTs”

Duo Chao
Dalian University of Finance and Economics, Dalian, Liaoning 116000

Abstract : In university classroom teaching, "teachers reading from PPTs" is often regarded as a negative example
of instructional design. However, what changes would occur in classroom teaching if the role of "reading"
shifted from teachers to students? Particularly in courses like statistics, which are characterized by strong
logical structure, dense symbolism, obscure concepts, high abstraction, and significant cognitive load, what
is the nature of student interactions when they read content from PPTs and the teacher subsequently poses
relevant questions as the course progresses? Is this merely ineffective classroom interaction, or does it
represent a pathway to deep learning? Does having students read from PPTs truly hold any significance?
This paper will explore the potential value of students "reading from PPTs" in statistics teaching from the
perspectives of pedagogy, psychology, classroom interaction theory, and statistics teaching practice, and
propose sustainable teaching strategies.
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